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Abstract 
The purpose of this paper is to identify the main sources - obstacle that primary school teachers are faces in achieving the 
differentiation and individualization professional tasks: teaching and evaluation. The group of investigated participants: 60 
teachers reported (in the analysis) to three indicators: age, professional grade, professional seniority. The work is regulated by the 
following coordinates major circumscribe teachers' opinions: differentiation and individualization are hampered/obstructed by 
factors such: curricular elements related to their professional philosophy, the elements of the pedagogical training level, 
interactional nature elements. 
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1. Paper rationale 
The goal of this paper is to identify the main obstacle sources which the primary school teachers encounter when 
accomplishing the differentiation and individualization of the professional approaches: teaching and evaluating.  
2. Paper theoretical foundation and related literature 
The history of this topic is long in Romanian pedagogical literature. For Pipoș (1905), education should be prepared 
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according to student individuality. What is the individuality? “The mean sum of all characteristics by which a person 
(an individual) differs from all others.” Each student has (in addition to the general characteristics of the human 
body and spirit) some properties (private) individual. Each student has its own skills and capabilities. The 
individuality of each human being has much to do with temperament, permanent changes caused by the influence of 
spiritual life all the physical body of the soul, its age and sex. This is an essential aspect of a “real” school education. 
Iucu (2008) analyse some of the most important teaching – learning principles. One of them is the principle of 
accessibility. Known in the pedagogical literature also as the principle of accessibility and individuality, it implies 
that the organization and the educational process should respect the pupils’real possibilities (age, sex, previous 
training, physical and mental potential, etc.). 
Both define educational goals and other moments of educational activities, determining content, choosing methods, 
setting learning rates must take into account the main postulates of principle: 
a) In terms of accessibility: 
- To take into account the possibilities and the actual availability of the learner and the objective difficulties 
encountered; 
- The difficulty of the learning task must be at "level of proximal development" (just above the opportunities of the 
moment the student / student); 
- Dynamic learning task must be maintained in order to obtain a continuity of development; 
- Learning difficulties should not be eliminated, but run to the process of training and for the student. 
b) Regarding individualization: 
- Not all pupils perceive objects and phenomena in the same way, not all are attracted to the same aspects of the 
educational process and it is recommended to differentiate teaching and methodical approach according to each; 
- Diversification aspects of organizing and grouping of pupils / students to give everyone the opportunity to have 
time for reflection and individual actions; 
- Customizing training possible in higher education, should be a constant concern of the teacher. 
Because it is widely accepted that "children and young people grow and evolve at different rates, unequal, often 
parallel, not easy to predict and control through equivalence and comparative criteria " (Neacsu, 2010). 
In the conditions of "an incentive didactic" which means the teacher resigned from the position and roles to produce 
and transmit the knowledge that a student must hold, Arnold (1993) emphasizes the need for a reorientation of it: the 
teacher will "facilitates the inference and autonomous knowledge acquisition processes"(Arnold, 1993 in Siebert, 
2001). In other words, learning should be an effort "individual, intimate and discreet" (Siebert, 2001) and the teacher 
it’s good manager.  
Many variables play a role in determining the quality of learning. Frequently are mentioned the cognitive style and 
the intelligence profile: "In their effort of knowledge (learning), students engage, in different ways and in varying 
degrees, these rational and emotional potentials which are inseparable" (Cerghit, 2008). A comprehensive picture of 
these variables is presented Scrievener (2005). As an example: skills, aptitudes, abilities, reactions to things, moods, 
habits, motivation, senses of humour, degrees of focus, applications, distraction, sensory preferences, ability to 
remember things, speeds of working and learning... 
3. Methodology 
 The investigation`s main objectives are: 
- To get to know the opinions of the primary teachers regarding the phenomenon of the differentiation and 
individualisation of the professional approaches: teaching and evaluating There have been organized three 
focus – group sessions, in order to accomplish this first objective. 60 teachers took part at these sessions. 
The main goal of these actions was to entail opinions referring to the diverse professional aspects which 
can be correlated with the differentiation and individualisation phenomena. Based on the information 
received, a data base was set, useful for designing the actual tool of applied research.  
- To make operational the main information gathered from the preliminary meetings, to identify the main 
interest points of the research, and to build the questionnaire: thus, as a result of the focus – groups, a few 
major coordinates foreshadowed, which circumscribe to the teachers` opinions: the differentiation and 
individualization are obstructed by elements of curriculum nature, elements pertaining to the own 
professional philosophy, elements regarding the psycho pedagogical training, elements of interactional 
nature.  
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The investigation we assumed is regulated by a hypothesis which can be thereby uttered: Though the teachers 
possess a well-defined image of the obstacles intervening in the process of differentiation and individualisation of 
the teaching and evaluating activities, they succeed to a small extent to countervail those obstacles. 
The lot of participants: 60 teachers, reported to according to four indicators: age, the didactic rank, the study level, 
the professional status.  
At the details level, the instrument used as a questionnaire, encompasses variables such as: the dynamics of the 
decisions and the curriculum documents, the particularities of the teaching environment, the initial and continuous 
professional training, the parents` feedback, the need of some optimizing measures, the right level of positioning 
(designing the goals, managing the content, the proper choice of methods and means, managing the interaction with 
the children). Its items have been organized in two big dimensions: 
- Obstacles of curriculum nature, with the sub domains: documents, methodology and content, temporal.  
- Obstacles of professional nature, with the sub dimensions: psycho pedagogical training, mechanisms, 
interactions.  
Analytically: 
- Obstacles of curriculum nature: 7 items 
- Obstacles of professional nature: 11 items 
4. Results 
Some of the most important information. First idea is about the image that teachers have it about the focus witch 
curriculum lay on the uniformity: more than 75% are agree or strongly agree: 
 
 
Fig. 1. „The curriculum is focusing on the uniformity” answers (%) 
 
Most answers recognize this reality: nearly 90% of the teachers surveyed recognized the absence of specific 
regulations in relation to the phenomena of differentiation and individualization. It revealed that more than 50% of 
teachers have opted for answer variant "strongly agree": 
 
 
Fig.2. „The absence of statements is a major cause” answers (%) 
 
Another aspect considered an obstacle to the achievement of instruction’and evaluation’ differentiation and 
individualization is the initial training program. Most teachers (80%) believe that the experience of this training is 
unable to provide a useful instrument for ensuring the two qualities, differentiation and individualization. Only 5% 
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of the initial valorises the initial training: 
 
Fig.3. „The initial training is a major cause” answers (%) 
 
Interesting are the responses of teachers regarding the usefulness of continuous training courses, a set of informative 
and formative experiences that are designed to provide various skills necessary for proper professional activities. 
Almost 90% of teachers involved in the research considered the futility of these courses for a favorable 
instrumentation in differentiation and individualization. 
 
 
Fig.4. „The training courses is a major cause” answers (%) 
 
It seems that the numerous and apparently the invisible barriers experienced by teachers in relation to the wishes of 
differentiation and individualization have strong effects on professional optimism, three quarters of them have the 
image of a impracticable principle! 
 
 
Fig.5. „Is an impracticable principle” answers (%) 
 
Another serious obstacle recognized by the teachers is the attitude of parents. Most teachers convinced that for 
parents, the principle of differentiation and individualization would equate to an act of discrimination (82%!) 
Another certainty anticipated by teachers is dissatisfaction felt by parents: 71.66%. (fig.6 and fig.7) 
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Fig.6. „Differentiation and individualisation generates discontents to parents” answers (%) 
 
 
Fig.7. „Differentitation is understood as discrimination by the parents” answers (%) 
 
Practically, teachers believe that differentiation and individualization can be achieved on the level of interactions’ 
management (16.67%), the level of methods’ management (23.33%), the level of content’ management (30%) and 
the level of the objectives’ design (30%): 
 
Fig.8. „The D. and I. Should and can be realised at the level of...” answers (%) 
 
Regarding at uniformity as a possible obstacle for differentiation and individualisation, a croostabulation shows that 
teachers who considered that the methodological level is facilitated an unitary interaction with the pupils are the 
same who according with the idea of a generally focus on uniformity in the formal education. (fig.9) 
 
 
Fig.9. Two items that refers to the image of uniformity in curriculum. Crosstabulation 
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If differentiation and individualization is an impracticable principle. How shows the distribution of 
teachers’responses for the main practical level which should act? Thus, between the teachers who recognized the 
impossibility of the principle, most considered methods’ management as the main intervention level. However, from 
the teachers that were "strongly agree" with the impossibility to practice the principle, most considered that the 
design objectives should be the main intervention. Between teachers that consider the principle as practicable, most 
consider a better management of interactions as the key level. 
 
Fig.10. Crosstabulation. The level of D. and I. – An impracticable principle 
 
5. Discussions 
As a result of analysing the data obtained from the research instruments, the following conclusions may be drawn, 
and thereby summarized: 
The dynamic mechanisms specific of any decision with an innovating – improving purpose, which were captured in 
the investigation at the level of frequent changes in organizing – regulating the activities of teaching and evaluating, 
do not represent a source of obstacles in the process of differentiation and individualisation.  
- The set of documents which play the role of regulating the teacher`s activity in the classroom is not invested 
with practical valences favourable for the process of differentiation and individualisation the teaching. 
- It is admitted the incapacity of most of the teaching methods in favour of differentiation; the teachers consider 
that the methods used in pre-primary school have as a main utility a unitary interaction with the children. 
One of the main barriers teachers admit, is the absence of some didactic specifications referring to the 
practical means of ensuring the differentiation and individualisation of the teaching – evaluating process.  
- We should not ignore the daily rhythm of the school activities: three quarters of the participants have 
mentioned that this reality is a major obstacle. If we introduce in the interpretation the variable of the 
number of children in the classroom, it is easier to understand the teachers` response.  
- Referring to the continuous professional training, the teachers consider that the post university interactions for 
continuous professional training have offered significant highlights for o practical instrumentation which 
favours the differentiation and individualisation.  
- Also, the participants identify a possible cause for the difficult inclusion of some patterns of practice for the 
differentiation and individualisation process in the curricula of continuous and initial professional training: 
the intimate complex mechanisms of the studied phenomena. It is one of the aspects which met the 
approval of the otherwise converging opinions of the teachers: the complexity of the levels and ways of 
manifestation of each child`s personality, captures and transgresses aspects of curricula and makes it 
difficult to apply the principles sustained in their content.  
- Cumulatively, the attitudes expressed by the teachers lead to one conclusion: the differentiation and 
individualisation of the teaching – evaluating process remain only principles, theoretical highlights, which 
they fundamentally report to, yet they cannot practically confirm in the professional activity. A last aspect 
to be underlined is the opinion sustaining that the process of individualisation and differentiation should not 
only characterize the teaching – learning dimension, but the one of evaluating as well: almost 50 % of the 
participants have chosen this answer.  
- Answering the question referring to the curriculum variables, which can become a priority for the management 
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elements in the process of individualisation and differentiation, the teachers considered important the set of 
means and methods, as well as the direct interaction with the children. Surprisingly (or not), variables such 
as designing the goals and managing the content have gathered small points; a possible uncertainty in 
designing the instruction.  
6. Conclusions  
In conclusion, we may mention the fact that the problem of differentiation and individualization in the teaching 
process is extremely topical. The ampleness of the concerns and the effervescence of the discussions on this topic, as 
well as the growing interest in finding rightful solutions are correlated with the intents of the decisional factors, who 
try to adapt even more the teaching process to the physical and psychic particularities of the children, their 
individuality and age, in order to fully develop their personality. Nevertheless, the practical reality seems to disagree 
with the attitude – declarative aspects mentioned; the participants have identified various sources of obstacles for the 
process of individualization and differentiation, which are encountered at the different levels of organization and 
functioning of the teaching process. And yet another element which cannot be ignored: even the personal vision of 
the teachers regarding the way to activate the two phenomena, may become in many cases, an obstacle. 
Many challenges remain current and valid for teaching praxis: 
- how does a teacher to negotiate the difficulties of differentiation and individualization in the terms of a curriculum 
at least neutral in relation to the the complex and heterogeneous natural of students? 
- how does the University, the first organization that providing teaching expertise, to instrument the future teachers 
for achieving the approaches of differentiation and individualization? 
- which are the most relevant differentiating and individualizing intervention areas: the aims, the content, the 
teaching strategies - learning? Other? 
- can be articulate an evaluation approach centered on principles of differentiation and individualization? 
- a good differentiation of approaches to teaching - learning can reduce the necessity for an individualizing 
intervention? 
- how can act the both pedagogical principles in a reality in which many parents do not have positive cues in their 
set of representations about the school experience? 
- how can a teacher manage the pupils’reaction to diferentiation and individualization?  
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